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My Future Classroom

Throughout the course of this program, particularly this class and the study of different aspects of adolescent development, I have engaged with many ideas that will help guide me as I prepare for my own future classroom.  My experiences thus far have been broad, from observing various classrooms in the field, to discussing important concepts and ideas in our University classrooms.  At this point, I hold several important goals and values to be the foundation of my own classroom.  These values will assist me as I strive to get to know my students, demonstrate caring and support, foster an environment of respect and community, as well as autonomy and self-reliance in these students.  These goals will also support me as I balance my developing identity as a teacher with the many demands of working in a school community.  While this assortment of goals may increase in the future, as I gain experience and knowledge, I am certain that these ideas will be at the forefront of my actions and interactions in and outside of the classroom.  

In the introduction to the chapter on “The Power of Caring,” Geneva Gay quotes one teacher’s declaration at the beginning of each class: “We are going to work hard; we are going to have fun doing it; and we are going to do it together.  I am very good at what I do, and since you are going to be working in partnership with me, you are going to be good, too” (Gay, 2000, p. 45).  These words resonate deeply with me, as I view my own language classrooms to be a place of community and collaboration.  Language learning is a process, and one that depends on others to maximize the communicative aspects of that process. 
 Fostering a feeling of community in the classroom is very important to me, thus the above quote will most certainly be part of my future classroom, if not verbatim as a poster in the class, then in my introduction to students at the beginning of the year.  

Supporting community and collaboration is one way for me to demonstrate caring in the classroom, and holding high expectations for students is another.  Later in the same chapter on caring, Gay notes, “Teachers who genuinely care about students generate higher levels of all kinds of success than those who do not.  They have high performance expectations and will settle for nothing less than high achievement” (Gay, 2000, p. 47). 
 It is my goal to set achievable, reasonable objectives for my language classrooms and provide excellent tools and instruction to my students so that they may achieve those objectives.  My students will know from the beginning that I expect them to work hard, but that I will be there to help them along the way.  

In order for my students to understand my commitment and expectations, as well as my interest in them as learners and people, I must make a concerted effort to get to know them.  I greatly value the tools of the Relational Pedagogy Project, which demonstrated to me the importance of getting to know students.  I was pleased at the results of my initial efforts, in distributing the student questionnaire, and especially by my personal notes to the students in response to their information and questions for me.  Ultimately, the project made me look forward even more to my own future classroom, when I will have the opportunity to develop deeper relationships with students over the course of an entire year.  As Barbara Cushman writes in Fires in the Bathroom, “Getting to know students doesn’t happen all at once.  It builds over time, through paying attention to what individual students say and do – and what they don’t – in the classroom and hallways, in their written work, speech patterns and physical appearance” (Cushman, 2003, p. 3).  These words inspire me, and help me have realistic expectations for the future: the process of developing relationships takes time, but can have an extremely positive impact on the students’ involvement and achievement in class.  

Another goal that will serve to positively affect my students’ achievement in class will be my granting of high autonomy support, as referenced by Candice Stefanou in Supporting Autonomy in the Classroom.  In the article, Stefanou notes, “Autonomy-supportive teachers described specific attempts to support intrinsic motivation, such as creating a student-centered atmosphere, encouraging student initiative, nurturing competence, and using noncontrolling communication, as well as attempts to promote internalization by providing rationales and promoting the valuing of the task” (Stefanou, 2004, p. 99).  I find these aspects extremely important to a positive and successful learning environment, and hope to implement many in my teaching.  As students transition from elementary to secondary schools, they experience a desire to be more independent and autonomous.  However, at this point teachers and administrators typically increase rules and restrictions in order to manage student behavior.  While I have not yet learned the tools for successful classroom management, I eagerly await next quarter when I learn more about balancing management and autonomy support.  
Even without formal instruction on classroom management, I have certain goals about curriculum planning that should foster autonomy and intrinsic motivation in my students.  As I plan my curriculum, I intend to construct areas for students to select topics and goals for projects, according to their interests.  It is my intent to bring more cultural awareness into the classroom: for students to become aware of their own culture, and to highlight the vast amount of culture in French-speaking countries besides France.  In that light, I intend to plan student projects and presentations about Francophone countries, allowing students a choice in the country they research, as well as choice in their manner of presentation.  Further, I will allow and encourage students to independently discover patterns in structure.  Current language acquisition methodology finds that inductive grammar instruction leads to deeper learning; allowing my students to discover language patterns is just one way of encouraging my students to be autonomous learners
.  Above all, I strive to provide constant and constructive feedback to students so that they feel supported in their learning.  All of these are goals for my classroom that are related to fostering high autonomy in my students.  

In order for students to feel confident and comfortable in my classroom, an environment must be created that fosters support and respect for all students.  Language learning involves taking risks, and students cannot do this if they feel threatened physically or emotionally.  It is here that I assert my goal to prevent bullying in my classroom and to the extent that I am able, outside my classroom as well.  Bullying of any nature, physical, relational or other has no place in any classroom, or any school.  The role of teachers in preventing bullying is important, as mentioned by Dorothy Espelage in An Ecological Perspective to School-Based Bullying Prevention.  She states, “If (teachers) adopt anti-bullying values and actively intervene during bullying episodes then the entire climate of the school becomes more positive and there is less bullying” (Espelage, 2004, September, p. 5).  I will do everything in my power, by pursuing in-services, workshops and additional adolescent psychology classes to make myself more aware and powerful when it comes to preventing bullying.  Conveying this stance to my students will be extremely important, in words and actions.  I will require students to be respectful in their interactions with each other and with me from the beginning
.  I will also welcome students who feel uncomfortable with the chaos of the lunchroom into my classroom during lunch period.  I observed this lunchtime ‘haven’ during my field experience, and it was gratefully accepted by many of the students.
  
As a victim of bullying myself in early middle school, I am even more aware its negative effect on students.  While this perspective helps me empathize with students and take a preventative stance against bullying, I also understand the implications of over-identifying with students.  When reading Lawrence –Lightfoot’s Ghosts in the Classroom, I became aware of how one’s own history as a learner can affect one’s teaching.  In the chapter, Lawrence-Lightfoot writes, “(Teachers) discover that their relationships with individual students – their over identification with one, their unfettered admiration of another, or their feelings of revulsion with another – are often the result of seeing their own childhoods mirrored in their students” (Lawrence-Lightfoot, 2003, p. 5).  While certain psychological connections cannot be avoided, I must make an effort to ensure that this “over identification” does not negatively affect any students.  I will be sure to take a step back and allow students to be themselves in my classroom.  I will monitor my interactions with and reactions to my students so that my own educational history remains a source of guidance for me, but not bias for them.  

As I face the second half of this program, my full-time student teaching and my future classroom, I feel empowered by the goals I have mentioned in this paper.  In my classroom, I will strive for caring and compassion, for respect and support of my students and myself.  In studying the culture of our community and that of other countries, I want to help validate my students’ cultural and social backgrounds, so that they may value their own and see value in others.  I will work to support self-respect and self-confidence to facilitate new learning and allow students to feel comfortable taking chances in my classroom.  By holding high expectations of my students, I will demonstrate my caring and support of them.  I will be observant of students, knowing them as much as possible, yet allowing them space.  Most of all, I will remind my students (and myself) from the beginning of the school year, and intermittently throughout that, “We are going to work hard; we are going to have fun doing it; and we are going to do it together.”  The learning process is a journey, and one that students and teacher take together.  
An excellent summary of your intentions. You have prepared a thoughtful look at your goals for your future classroom. I was glad to see Lightfoot’s perspective represented – over-identification can be hard to monitor (my telltale sign is when I say, “I see myself in…”). Much of what you intend will require negotiation with your students as they test the boundaries; listening can clarify your own intentions and help you hone your strategies. But having a solid core of values is critical to that process. Have fun continuing to work out the details next quarter and beyond!  SN
4.0
�Yes, the success of a communicative language classroom truly depends on the relationships among students and the establishment of a mutually supportive community.


�This seems to me to have special importance for language classrooms, where the pace can be glacial, especially in middle school. One of our grads cranked up the expectations considerably and students not only met them, they were more engaged due to the increased challenge and quicker acquisition of usable skill.


�Yes, this kind of cognitive autonomy is crucial. Some students will need some additional supports, and the assignment will need to be crafted so that expectations are clear.


�This will require teaching and specific known consequences for violating the norms – 563 will help you expand these ideas.


�Great! This can be a life-saver.
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